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Introduction and summary

On a typical day in Georgia, a 4-year-old enters a child care center, greets her 
teacher, writes her name on the sign-in board, and chooses to build a tower out 
of blocks alongside a few friends.1 The teacher observes the child’s actions and 
brings a nonfiction book over, encouraging the students to find a building that is 
similar to their own structure. This scene unfolds across the country in countless 
child care centers, homes, and preschools. In Georgia, more than 60 percent of 
4-year-olds, including a high proportion of Black 4-year-olds, attend the free early 
education program in the year before kindergarten.2 But Georgia is an anomaly; 
nationally, just 34 percent of 4-year-olds and 6 percent of 3-year-olds can access 
public preschool.3

As candidates, President Joe Biden and Vice President Kamala Harris proposed 
a comprehensive early childhood agenda, including child care, preschool, sup-
ports for families beginning at their child’s birth, and improved compensation and 
working conditions for early educators and caregivers.4 Congressional champions 
from both parties are committed to expanding investment in solutions that sup-
port the nation’s youngest children and their parents’ participation in the work-
force.5 As the Biden-Harris administration constructs a domestic agenda, there is 
an opportunity to create a world-class voluntary universal preschool program for 
children and families that addresses racial and other inequities. 

Currently, early childhood programs reflect the stratification of American society 
by race and class and contribute to the compounding impacts of systemic racism 
among communities of color, particularly Black, Latino, and Indigenous families. 
A rigorous focus on examining and addressing structural racism must be at the 
core of a modern American preschool plan. Young children flourish when sup-
ported in rich environments with peers and educators—from resolving how four 
children can share three magnifying glasses, to documenting what they observe 
about a hermit crab shell. Preschool, a high-quality early education experience for 
3- and 4-year-old children in the year or two before kindergarten, can be a critical 
lever for promoting children’s school success and equitably investing in this coun-
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try’s future. However, access to preschool is often determined by a family’s ability 
to pay or its residence in one of the handful of cities and states that offer widely 
available public preschool. Only 1 in 6 eligible children are receiving child care 
assistance, and without it, families face steep costs to access care and education.6

To address these inequities, preschool must be part of a continuum of support for 
children from birth to kindergarten, including child care and Head Start. Babies, 
infants, and preschoolers cared for outside their home most commonly access care 
in child care centers—a system that was already fragile pre-pandemic and that is 
now facing an existential crisis. This interconnected, underfunded support system 
for young children and working families can be strengthened by intentionally 
structuring supports for children from birth through age 5. However, if preschool 
is proposed or implemented primarily within schools—rather than in the various 
care settings that make up the early childhood system today—then these efforts 
will undermine essential infant and toddler care and damage the very providers, 
educators, and system that families of young children rely on. 

This report outlines six key components for a preschool program that will also 
support a strong, equitable birth to age 5 system, including: 

1. Design a system for preschool to be delivered in multiple settings, including family 
child care. 

2. Support Head Start to continue to expand to serve more preschoolers and their 
families across the country. 

3. Invest in infants and toddlers; excluding them from increased funding would 
undermine the overall early childhood system. 

4. Ensure equitable access and quality, including by directing state and local 
governments to plan to serve targeted geographic areas and groups of students. 

5. Prioritize providing equitable compensation to early childhood educators, 
regardless of settings.

6. Ensure that all programs provide a platform that values family voice and shares 
power with families.

By approaching preschool as a critical part of the broader system of early care and 
education, the administration can expand opportunities for young children across 
the country.
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High-quality preschool is a critical lever for affecting 3- and 4-year-olds’ short- and 
long-term outcomes, but it is best designed and delivered alongside a supportive 
system for babies, toddlers, and preschoolers—and their families and educators. 

Learning from birth 

Babies are born learning, experiencing an explosion of neurons best supported 
through trusting relationships with caregivers.7 This rapid cognitive growth 
continues through the preschool years, when children tackle complex social and 
problem-solving scenarios.8 

Yet families of children under age 5 have uneven access to the care and education 
that can be transformative to children, working parents, and the economy. With 
more than two-thirds of young children under age 6 having all available parents in 
the workforce, families need reliable, affordable, high-quality care and education.9 
Many settings currently serve families: Head Start, Early Head Start, preschool, 
and child care in centers and homes. No matter the name, nearly all programs have 
similar purposes: high-quality early learning experiences for children as well as 
care to support parental workforce participation. 

The current American early learning landscape is rooted in inequities found at the 
intersection of income, race, ability, and geography.10 The child care market in the 
United States is largely private pay, and families bear the burden of trying to afford 
care. Families with young children are spending large amounts of their income on 
child care—with some spending more than 30 percent of their pay.11 This rein-
forces disparities at the individual level, where quality is based on how much a 
family can pay, and at the community level, as evidenced by widespread child care 
deserts, which are communities without access to child care.12 Pandemic trends 
suggest that Hispanic and Black families are most likely to be affected by worsen-
ing child care deserts.13 This disparity affects how families can access any child 
care, but especially licensed and high-quality care. 

Background
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Providing care for infants and toddlers is much more expensive than care for 
preschoolers—a fact worsened by the coronavirus pandemic.14 The pandemic has 
eroded the existing care system, closing child care centers and homes, sometimes 
permanently.15 The lack of child care has interrupted peer and educator interaction 
and erased decades of gains in women’s workforce participation.16 

Universal preschool 

A high-quality preschool experience includes access to a full day and school year; 
a curriculum that comprehensively addresses all facets of children’s development; 
developmentally appropriate learning standards and assessments; and ongoing 
professional development for educators. The benefits of a high-quality public pre-
school program for participating 3- and 4-year-old children are well-documented 
both in the immediate term and over time, with impacts on student achieve-
ment and economic benefits.17 Whether delivered with a community-based Head 
Start program or a public school district, high-quality public preschool programs 
demonstrate short- and long-term outcomes, as shown by research on Tulsa, 
Oklahoma’s programs.18 In Washington, D.C., expanded full-day preschool for 
3- and 4-year-old children resulted in maternal workforce participation increasing 
10 percentage points.19 Historic inaction also has a cost—creating both a lag for 
working families now and a drag on children’s future earnings, especially com-
pared with other countries’ investments in young children.20 Expanding preschool 
will spur strong outcomes for children and expand parental work participation, 
acutely needed to support the pandemic recovery.

Policymakers must help build a modern American preschool model that under-
stands the interconnected web of learning from birth and addresses the current 
inequities for families in affordability, access, and quality across the country.21 
Early childhood educators, a workforce disproportionately made up of Black 
women and other women of color, face low wages and poor working conditions.22 
Families of color are more likely to live in child care deserts, compounding lack of 
access to affordable, high-quality care.23 Preschoolers of color also face deep ineq-
uities, including harsh discipline and higher expulsion rates.24 This report offers 
recommendations for ensuring that preschool accelerates positive outcomes. 
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The opportunity to invest in comprehensive care and education is tremendous: 
Early childhood experiences are formative, but the current landscape, including 
child care, Head Start, and preschool, does not fulfill the promise of high-quality 
early education. The Biden-Harris administration should seize the opportunity to 
design funding and initiatives to serve babies and toddlers and preschoolers in tan-
dem, rather than viewing preschool as separate. Policymakers should also consider 
how a broad, strong implementation plan for preschool can help dismantle inequi-
table systems, including the disproportionate impact on Black and Latino families 
and educators. 

Equitably invest in educators serving children

Homes, centers, and schools 
Early childhood educators serve preschooler 3- and 4-year-old children across the 
country in child care centers, Head Start programs, pre-K or preschool classrooms 
within school districts, and family child care, which is child care within someone’s 
home. When expanding the access, quality, and impact of care, the administra-
tion should explicitly design funding mechanisms to maintain and strengthen 
these settings where preschoolers’ care and education are already happening. This 
approach has several advantages, including building on the existing infrastructure 
of dedicated educators, meeting working families’ needs, and allowing families 
maximum choice to match their preferences with their home language and culture.

In family and center child care, infants and toddlers are the most expensive to 
care for given the low adult-to-child ratio.25 Preschoolers, who can be served in 
larger group sizes, are crucial to making infant and toddler care stay afloat in both 
centers and home-based child care. Given preschool’s objectives, implement-
ing a distinct program without strengthening the entire birth to age 5 system is 
counterproductive. Such an approach erodes the perilous economic structure 
for child care centers that serve children in this age group, harming both babies 

Recommendations 
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and toddlers and the early childhood educators already serving these students.26 
Implementing exclusively a school- and district-focused preschool also reinforces 
the false idea that learning happens in one place—school—rather than the correct 
understanding of children’s development happening within the environments, 
including educators and peers, around them from birth. Communities and fami-
lies may choose many different settings for their young children, and funding can 
follow these choices. 

States and cities are already utilizing intentionally mixed delivery models for high-
quality education for preschoolers. New York City provides a recent example, having 
grown its public programs on a short timeline to serve more than 62,000 3- and 
4-year-olds, universally guaranteeing a slot for each child born in 2016 through part-
nering with a variety of settings across child care and school providers.27 

A recent analysis of Pennsylvania’s Pre-K Counts program, which uses a mixed 
delivery model in nursery schools, Head Start, school districts, and child care cen-
ters, found positive language and math outcomes for students who participated in 
the program. The impact study did not look at student outcomes by setting, but an 
accompanying implementation study showed that while providers that reported 
implementation challenges were more likely to be community-based, overall, pro-
viders had a positive impression of program participation.28

The federal government, in partnership with states, territories, and tribes, is 
well-positioned to support preschool investments in different settings.29 The U.S. 
Department of Health and Human Services distributes the Child Care Development 
Block Grant—the primary funding mechanism for American child care—to all 
states, tribes, and territories.30 States and tribes then disburse the funds to programs 
that serve eligible children and families and that are responsible for ensuring quality 
implementation.31 Head Start and Early Head Start are also federally funded by the 
Administration for Children and Families and distributed to local grantees who lead 
the programming across the country, with federal oversight. 

In supporting a mixed delivery design, the administration’s preschool program 
should include a phased-in approach for quality standards as well as technical 
support and funding for existing providers to have the opportunity to meet these 
standards. To provide equitable access to preschool implementation, provid-
ers will need differentiated support. For instance, some providers might need 
help with technical forms to subcontract with the state, while others might need 
upfront funding for additional curricula, educational supplies such as paint or 
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books, or for educators to access ongoing education or further credentials. Many 
state systems require a certain level of accreditation or rating on a state rating 
scale, such as a quality rating and improvement system, and programs should be 
able to access upfront and sustained funding and technical support to meet such 
quality requirements.

Family child care providers
As part of a mixed delivery system, family child care—child care provided in the 
early educator’s home—should be a cornerstone of the preschool program. Family 
care providers are vital partners for working families, often serving multiple ages 
and sometimes during nontraditional hours.32 The COVID-19 pandemic has high-
lighted how parents seek care from trusted sources, including family care provid-
ers who live nearby and serve fewer children.33

One of the critical challenges of implementing preschool on a national scale is 
reaching children across the country, including in child care deserts; family home 
providers are an essential part of this ecosystem.34 In many cases, family child 
care educators live and work in the same communities as the children they serve, 
which may help families choose providers who share their cultural and linguistic 
background. Scaling preschool also creates a massive need for additional teachers 
and educators, so investing in hardworking family child care educators as part of 
the system is a strategic decision. Incorporating family child care also respects the 
dedication of longtime educators and honors families’ choices. 

Some states, including Arkansas, already include family care directly in the state 
preschool program.35 To successfully propel family child care centers to partici-
pate, states must explicitly build support designed for family child care; it is not 
sufficient to simply include such providers on an eligible list. Conveners with a 
track record of success with family care providers must be intermediaries—such 
as Judy Centers in Maryland, Early Head Start-Child Care Partnerships, or child 
care resource and referral agencies.36 These networks or hubs can facilitate family 
child care participation by handling administrative duties associated with receiv-
ing federal and state funds and ensuring that the implementation process works for 
family child care providers. For example, these providers may not be able to join 
meetings during regular business hours when caring for children, so there might 
be a need to offer meeting times on weekends or evenings. 
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The preschool program should also encourage states to set up shared services 
that help family child care providers interface with state requirements such as 
insurance, liability, and other regulations that can otherwise be burdensome to a 
single proprietor. By connecting existing early childhood providers with strategic 
supports, the federal government can strengthen, rather than undermine, the early 
childhood system currently serving families in communities across the country. 

Leverage the Head Start infrastructure 

Likewise, the Biden-Harris administration preschool design can build on the 
success of Head Start, a program running for more than 60 years that serves 
preschoolers from low-income families with comprehensive services and family 
accountability. As a federal program administered locally, Head Start should be 
scaled as a stand-alone investment to reach more eligible students and families 
across the country. Early Head Start, which serves pregnant people, babies, and 
toddlers through a mix of home-based services and classroom experiences, should 
be expanded as a key resource for communities. Also, individual Head Start grant-
ees should be explicitly encouraged to apply for preschool expansions. Head Start 
has classrooms in rural and remote counties, including a strong presence across 
tribal communities.37 Head Start and Early Head Start also include strategic wrap-
around services to meet families’ needs beyond the classroom, such as nutrition 
benefits, support finding medical and dental care, and family economic supports.

To ensure an equitable approach for babies, toddlers, and preschoolers, as well as 
for families of migrant and seasonal farmworkers and within tribal communities, 
there should be dedicated resources for Early Head Start and Head Start.38 These 
programs are accountable to families through parent policy councils, and through 
such partnerships over time, they have a history of culturally competent care.39 
Head Start is an essential anchor to creating powerful choices for American families, 
including by continuing to provide access to a comprehensive family approach.

Tie support to infant and toddler investments

Implementation of preschool—even with mixed delivery—can have unintended 
consequences for babies and toddlers. For example, two recent studies of New 
York state’s preschool program found that it hurt infant and toddler care supply, 
especially in rural areas.40 Funding preschool without a comparable investment 



9 Center for American Progress | 6 Ways To Ensure Preschool Contributes to an Equitable Early Childhood System

in infants and toddlers can compound the pressures on infant and toddler care, 
which is already comparatively scarce and expensive for families seeking licensed 
centers and homes.41 

As the administration builds an early childhood system, no preschool program 
should be implemented without an integrated plan for funding for babies and tod-
dlers. Babies’ earliest experiences affect their emerging language, social, physical, 
and emotional development.42 Babies need constant watching and consistent care-
giving during a critical period of development when their families are least prepared 
to shoulder expensive care.43 Funding preschool alone would create an arbitrary 
two-tiered system for young children and permanently hurt the economics of child 
care—reducing access to high-quality care for babies, toddlers, and preschoolers. 

Communities and states have attempted to remedy this by tying matching funds for 
programs serving babies and toddlers to other funding. For example, Illinois sets 
aside infant and toddler funding linked to the preschool funding.44 The recently 
passed Preschool for All program in Multnomah County, Oregon, includes a plan 
to set aside funds to protect infant and toddler slots from the incentive to only serve 
preschoolers.45 Such efforts are laudable but not sufficient to fully sustain infant and 
toddler programs. The role of the federal government is critical in prioritizing fund-
ing and intentionally instructing states to roll out such dedicated funding so that 
child care educators are not incentivized to only serve preschoolers. 

Oregon Baby Promise
Baby Promise in Oregon aims to build the state’s supply of quality infant and toddler 

child care, echoing Oregon Preschool Promise, the state preschool program.46 Baby Prom-

ise provides a reliable, predictable revenue source—like the preschool program and state 

K-12 funding—through state contracts with early childhood providers. Using Child Care 

Development Block Grant funds, these contracts establish child care slots specifically for 

infant and toddler child care at no cost to families living at up to 185 percent of the fed-

eral poverty level, which, for a family of four, is less than $49,025 per year. Such a model 

preserves slots for babies and toddlers—and provides a more sustainable structure for 

families and providers. 

The administration can create a united American early childhood approach by 
innovatively combining investment in care for babies, toddlers, and preschoolers. 
The Child Care for Working Families Act provides a comprehensive blueprint for 
both child care and preschool.47 
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Focus on equitable access and quality 

A Biden-Harris preschool proposal should focus on equitable outcomes, consid-
ering geography and access by race, income, disability status, and dual-language 
learners—including in planning, compensation, and family voice. 

Equitable planning and outcomes 
Incorporating the Preschool Equity Review from Title II of the Child Care for 
Working Families Act into the administration’s early childhood care plans can 
help states achieve equitable outcomes.48 First, it directs states to review the cur-
rent preschool population, including children with disabilities, low-income chil-
dren, children from major ethnic and racial groups, and dual-language learners. 
Next, the Preschool Equity Review includes analysis on geographic distribution, 
quality, and resource inequities. Some states have launched targeted work through 
their Preschool Development Grants, large federal grants to help states build 
strong systems for birth to age 5 care. By using strong data to target subgroups, 
such as children in foster care and certain geographic areas, states can create more 
equitable programs based on local needs. 

An American preschool plan must also confront the rampant harsh discipline and 
expulsion practices that disproportionately affect children of color, especially 
Black children.49 The Children’s Equity Project, a research, policy, and practice 
initiative focused on dismantling systemic racism in learning settings, lays out 
several fundamental principles that the federal government should incorporate in 
all programs receiving federal funding, including: prohibiting corporal punish-
ments and seclusion; limiting restraint allowances; and ensuring more frequent 
monitoring and reporting.50 Michigan has identified ways to proactively sup-
port the emotional well-being of children, families, and early educators that also 
limit exclusionary practices, including coaching on mental and behavioral health 
support and supporting community connections for educators and families.51 
Affected children need federal leadership to create widespread change in how 
young children are supported, including through anti-racist training, mental and 
behavioral health support, and accountability for disproportionate discipline rates. 
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Prioritize the child care workforce and provide equitable 
compensation 

Educators support growing neural connections in children with each book read 
and build social and emotional strength with each Band-Aid applied. Families 
trust this expertise, but compensation for early educators, unfortunately, does not 
match the value of their labor and skills. Early educators often make poverty-level 
wages and often do not have access to health insurance benefits, much less other 
job compensation such as retirement funds.52 While educational and credential 
requirements for child care and preschool educators have risen across the country, 
early educator wages remain stagnant.53 Salaries of educators who care for 3- and 
4-year-old children vary arbitrarily, despite the fact that children, regardless of set-
tings, benefit from the same educator expertise and warmth.

Early childhood educators’ race and ethnicity more closely matche children’s race 
and ethnicity than K-12 educators—a strength that helps the field serve chil-
dren and families with culturally responsive care, especially as the population of 
the United States grows more diverse each year. The early childhood workforce 
disproportionately comprises Black women and other women of color. However, 
compensation is stratified by race within the early learning field such that women 
of color tend to be concentrated in infant and toddler classrooms and home-based 
settings that pay the lowest wages in an already undervalued field.54 Increasing 
wages across the board and explicitly including family child care educators and 
infant toddler educators is critical to advancing gender and racial equity.

A federal preschool program can maintain the diversity of the early childhood field 
and dramatically increase wages by enabling states to disburse funds to preschool 
providers based on the actual cost of providing high-quality care and education.55 
Participating programs would be required to pay wages following a standardized 
compensation ladder applicable across child care settings so that early educators 
in homes and centers earn the same as those in schools.56 Implementing this salary 
approach can also unite a currently disparate system across federal early child-
hood programs. Educators of infants and toddlers must be included here; a fair 
compensation structure should seek to close the gap between preschool and infant 
and toddler teachers wages.
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Ensure all programs are accountable to families and value family voice 

Building back a more robust system from the pandemic-ravaged early childhood 
system will require reimagining parents’ and families’ roles. Head Start’s history 
and current practices are rooted in elevating family power and decision-making. 
Designing a federal preschool program will mean creating intentional family sup-
port and ensuring accountability to families’ voices and needs. 

The federal program should incentivize states and local communities to create 
programs that support working families’ schedules—recognizing that full-day pre-
school programs typically end in midafternoon, before the workday ends. A strong 
federal approach would encourage a full day and year of high-quality experiences, 
including funding for before- and after-school programs, backup, or summer care. 
Many working families also need care during nontraditional hours, such as eve-
nings or weekends, or need flexible schedules due to unpredictable shifts.57 

Implementing a two-way accountability structure for families will also be crucial 
to ensuring that parents have real power in informing the policies and practices 
affecting their children. Sen. Elizabeth Warren’s (D-MA) child care proposal 
during the 2020 presidential election called for local communities to have admin-
istrative control to serve local needs best.58 Through using their federal Preschool 
Development Birth through Five grants, many states have built out robust plans 
for maximizing family choice and providing smooth transitions across early child-
hood programs.59

A key principle of any federal preschool program should be ensuring that families 
have meaningful choices for affordable and quality care that match their child’s 
needs, including those of dual-language learners, and that children of all disability 
and ability levels have services and supports. At the program level, Head Start has 
long been a leader with purposeful power to listen to families’ voices. Each Early 
Head Start and Head Start program includes a parent policy council, which has 
real power to be a part of all meaningful decisions, from hiring to curriculum. 
Programs, centers, and homes can create similar structures, including representa-
tive teams that partner closely with leadership.
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The Biden-Harris administration, the 117th Congress, and the American people 
have a tremendous opportunity in 2021 to build a robust early childhood care and 
education system for children and families. States and communities across the 
country have created innovative models with local funds and building on popular 
federal programs. A new preschool plan can create more equitable opportunities 
for children, families, and educators through purposeful strategies that acknowl-
edge and address the current intersection of oppressive policies and practices. 
Comprehensive child care and preschool investments will help children continue 
to grow as curious learners, positively affecting their long-term outcomes.60 Given 
the complex, interrelated nature of children’s development, families’ needs, and 
the economics of the early childhood field, infant and toddler investments must be 
included in order to positively affect preschoolers’ outcomes. 

The pandemic has led many parents to exit the workforce to care for young children, 
with Black and Hispanic mothers more likely to be forced to leave the labor mar-
ket.61 Child care providers are facing financial strains from serving fewer children 
or from closures, and children continue to face challenges, from food insecurity to 
lost socialization opportunities.62 A recovery will require meeting children’s full 
needs for care and education and stabilizing and further investing in all care settings, 
especially child care centers and homes. Expanding investment in infant and toddler 
and preschool programs in tandem will best serve families’ needs, allowing parents 
to participate in the workforce, and help spur a recovering economy.

Conclusion



14 Center for American Progress | 6 Ways To Ensure Preschool Contributes to an Equitable Early Childhood System

About the author

Laura Dallas McSorley is the director of Early Childhood Policy at the Center for 
American Progress.

Acknowledgements

The author is grateful to MK Falgout for her research assistance and to Amanda 
Guarino, Charlie Joughin, Patricia Cole, Julie Kashen, Rasheed Malik, Darya 
Nicol, and Erin Robinson for their valuable input.



15 Center for American Progress | 6 Ways To Ensure Preschool Contributes to an Equitable Early Childhood System

Endnotes

 1 Georgia’s Department of Early Care and Learning operates 
free, broadly available, voluntary pre-K classrooms in 
public schools, Head Start programs, and child cares across 
the state. See Georgia Department of Early Care and Learn-
ing, “About Georgia’s Pre-K Program,” available at http://
www.decal.ga.gov/Prek/About.aspx (last accessed January 
2021). 

 2 Allison H. Friedman-Krauss and others, “The State of 
Preschool 2019 State Preschool Yearbook: Georgia” (New 
Brunswick, NJ: National Institute for Early Education 
Research, 2019), p. 75, available at https://nieer.org/
wp-content/uploads/2020/11/YB2019_Full_Report.pdf; 
Thomas Goldring, “Children in Georgia’s Pre-K Program: 
Characteristics and Trends, 2011-12 to 2018-19” (Atlanta: 
Georgia Policy Labs, 2020), available at https://gpl.gsu.edu/
publications/pre-k-analysis/. 

 3 Friedman-Krauss and others, “The State of Preschool 2019 
State Preschool Yearbook.”

 4 Biden-Harris Campaign, “The Biden Plan for Mobiliz-
ing American Talent and Heart to Create a 21st Century 
Caregiving and Education Workforce,” available at https://
joebiden.com/caregiving/ (last accessed January 2021).

 5 Rasheed Malik, “Saving Child Care Means Preserving 
Jobs and Supporting Working Families and Small Busi-
nesses,” Center for American Progress, January 13, 2021, 
available at https://www.americanprogress.org/issues/
early-childhood/news/2021/01/13/494450/saving-child-
care-means-preserving-jobs-supporting-working-families-
small-businesses/; Lauren Mendoza, “Early Learning and 
Care in Final COVID Relief Legislation,” First Five Years Fund, 
January 28, 2021, available at https://www.ffyf.org/child-
care-in-house-and-senate-recovery-proposals-and-other-
federal-relief-measures/. 

 6 Douglas Rice, Stephanie Schmit, and Hannah Matthews, 
“Child Care and Housing: Big Expenses With Too Little 
Help Available” (Washington: Center on Budget and Policy 
Priorities and Center for Law and Social Policy, 2019), 
available at https://www.cbpp.org/research/housing/child-
care-and-housing-big-expenses-with-too-little-help-avail-
able. 

 7 Institute of Medicine and National Research Council, From 
Neurons to Neighborhoods: The Science of Early Childhood 
Programs (Washington: National Academies Press, 2000).

 8 Ibid.

 9 Kids Count Data Center, “Children under age 6 with 
all available parents in the labor force in the United 
States,” available at https://datacenter.kidscount.
org/data/tables/5057-children-under-age-6-with-
all-available-parents-in-the-labor-force#detailed/1/
any/false/1729,37,871,870,573,869,36,868,867,133/
any/11472,11473 (last accessed January 2021). 

 10 Rasheed Malik, “Working Families Are Spending Big Money 
on Child Care” (Washington: Center for American Progress, 
2019), available at https://www.americanprogress.org/
issues/early-childhood/reports/2019/06/20/471141/
working-families-spending-big-money-child-care/.

 11 Ibid.

 12 Rasheed Malik and others, “America’s Child Care Deserts in 
2018” (Washington: Center for American Progress, 2018), 
available at https://www.americanprogress.org/issues/
early-childhood/reports/2018/12/06/461643/americas-
child-care-deserts-2018/.

 13 Rasheed Malik and others, “The Coronavirus Will Make 
Child Care Deserts Worse and Exacerbate Inequality” 
(Washington: Center for American Progress, 2020), avail-
able at https://www.americanprogress.org/issues/early-
childhood/reports/2020/06/22/486433/coronavirus-will-
make-child-care-deserts-worse-exacerbate-inequality/. 

 14 Simon Workman and Steven Jessen-Howard, “The True 
Cost of Providing Safe Child Care During the Coronavirus 
Pandemic” (Washington: Center for American Progress, 
2020), available at https://www.americanprogress.org/
issues/early-childhood/reports/2020/09/03/489900/true-
cost-providing-safe-child-care-coronavirus-pandemic/.

 15 Rasheed Malik, “With Decreased Enrollment and Higher 
Operating Costs, Child Care is Hit Hard Amid COVID-19,” 
Center for American Progress, November 10, 2020, 
available at https://www.americanprogress.org/issues/
early-childhood/news/2020/11/10/492795/decreased-
enrollment-higher-operating-costs-child-care-hit-hard-
amid-covid-19/. 

 16 Julie Kashen, Sarah Jane Glynn, and Amanda No-
vello, “How COVID-19 Sent Women’s Workforce Progress 
Backward: Congress’ $64.5 Billion Mistake” (Washing-
ton: Center for American Progress, 2020), available at 
https://www.americanprogress.org/issues/women/
reports/2020/10/30/492582/covid-19-sent-womens-
workforce-progress-backward/. 

 17 Brookings Institute, “The Current State of Scientific Knowl-
edge on Pre-Kindergarten Effects” (Washington: 2017) 
available at https://www.brookings.edu/wp-content/
uploads/2017/04/duke_prekstudy_final_4-4-17_hires.pdf. 

 18 The Oklahoma Project publications provide a body of 
knowledge examining the short- and long-term impacts of 
community-based Head Start and public preschool. Debo-
rah Phillips and William Gormley, along with colleagues, 
have published several strong studies examining quality, 
impact on subsets of students, and considering long-term 
impacts such as earning potential. See Georgetown 
University Center for Research on Children in the United 
States, “Publications,” available at https://www.crocus.
georgetown.edu/publications/ (last accessed January 
2021).

 19 Rasheed Malik, “The Effects of Universal Preschool in 
Washington, D.C.: Children’s Learning and Mothers’ Earn-
ings” (Washington: Center for American Progress, 2018), 
available at https://www.americanprogress.org/issues/
early-childhood/reports/2018/09/26/458208/effects-
universal-preschool-washington-d-c/. 

 20 Cristina Novoa and Katie Hamm, “The Cost of Inaction on 
Universal Preschool” Center for American Progress, Octo-
ber 31, 2017, available at https://www.americanprogress.
org/issues/early-childhood/news/2017/10/31/441825/the-
cost-of-inaction-on-universal-preschool/. 

 21 Children’s Defense Fund, “The State of America’s Children 
2020: Income and Wealth Inequality” (Washington: 2020), 
available at https://www.childrensdefense.org/policy/
resources/soac-2020-income-inequality/.

 22 Rebecca Ullrich, Katie Hamm, and Rachel Herzfeldt-
Kamprath, “Underpaid and Unequal: Racial Wage 
Disparities in the Early Childhood Workforce” (Washington: 
Center for American Progress, 2016), available at https://
www.americanprogress.org/issues/early-childhood/re-
ports/2016/08/26/141738/underpaid-and-unequal/.  



16 Center for American Progress | 6 Ways To Ensure Preschool Contributes to an Equitable Early Childhood System

 23 Malik and others, “The Coronavirus Will Make Child Care 
Deserts Worse and Exacerbate Inequality.”  

 24 Rasheed Malik, “New Data Reveal 250 Preschoolers Are 
Suspended or Expelled Every Day,” Center for Ameri-
can Progress, November 6, 2017, available at https://
www.americanprogress.org/issues/early-childhood/
news/2017/11/06/442280/new-data-reveal-250-preschool-
ers-suspended-expelled-every-day/. 

 25 Steven Jessen-Howard, Rasheed Malik, and MK Falgout, 
“Costly and Unavailable: America Lacks Sufficient Child 
Care Supply for Infants and Toddlers” (Washington: 
Center for American Progress, 2020), available at https://
www.americanprogress.org/issues/early-childhood/
reports/2020/08/04/488642/costly-unavailable-america-
lacks-sufficient-child-care-supply-infants-toddlers/.

 26 Ibid.

 27 New York City Department of Education, “Chancellor 
Carranza Announces Record High Percentage Of Families 
Receiving Top Choice Pre-K Offer,” Press release, May 13, 
2020, available at https://www.schools.nyc.gov/about-
us/news/announcements/contentdetails/2020/05/13/
chancellor-carranza-announces-record-high-percentage-
of-families-receiving-top-choice-pre-k-offer. 

 28 Ellen Peisner-Feinberg and others, “Implementation of 
the Pennsylvania Pre-K Counts Program: A Statewide 
Evaluation” (Chapel Hill, NC: University of North Carolina 
at Chapel Hill School of Education, 2020), available at 
https://ed.unc.edu/wp-content/uploads/2020/12/PAPKC-
Implementation-Study-Report_Final.pdf. 

 29 “States” throughout this report refer to states, territories, 
and tribal government. 

 30 Child Care Aware of America, “Child Care Development 
Block Grant and Child Care and Development Fund,” avail-
able at https://info.childcareaware.org/ccdbg-ccdf (last 
accessed January 2021).

 31 State of Child Care, “About SOCC,” available at https://
stateofchildcare.org/about.html (last accessed January 
2021). 

 32 Natalie Vieira and Shannon Hill, “Creating Conditions for 
Family Child Care to Thrive” (New Haven, CT: All Our Kin 
Inc., 2019), available at http://www.allourkin.org/sites/
default/files/PolicyReport-Oct2019-rev2_compressed%20
%281%29.pdf. 

 33 Toni Porter and others, “Family Child Care Providers: 
Unsung Heroes in the COVID-19 Crisis” (Chicago: Herr Re-
search Center, Erikson Institute, 2020), available at https://
childcareta.acf.hhs.gov/ncase-resource-library/family-
child-care-providers-unsung-heroes-covid-19-crisis.  

 34 Malik, “America’s Child Care Deserts in 2018.”

 35 Arkansas Department of Education, “Arkansas Department 
of Education Rules Governing the Arkansas Better Chance 
Program” (Little Rock, AR: 2012), available at https://dese.
ade.arkansas.gov/Files/20201030135939_ade_257_Arkan-
sas_Better_Chance_October_2012.pdf. 

 36 Maryland Department of Education Division of Early Child-
hood, “Judy Centers,” available at https://earlychildhood.
marylandpublicschools.org/families/judy-centers (last 
accessed January 2021); U.S. Department of Health and 
Human Services Office of Early Childhood Development, 
“Early Head Start – Child Care Partnerships,” available at 
https://www.acf.hhs.gov/ecd/early-learning/ehs-cc-part-
nerships (last accessed January 2021).

 37 Leila Schochet and Rasheed Malik, “Head Start in Rural 
America: 10 State Fact Sheets” Center for American 
Progress, April 12, 2018, available at https://www.
americanprogress.org/issues/early-childhood/re-
ports/2018/04/12/449292/head-start-rural-america/.

 38 Shantel Meek and others, “Start With Equity: 14 Priorities 
to Dismantle Systemic Racism in Early Care and Education” 
(Tempe, AZ: Children’s Equity Project, 2020), available at 
https://childandfamilysuccess.asu.edu/cep/initiatives/
start-with-equity-14-priorities-dismantle-systemic-racism-
early-care-education.

 39 U.S. Department of Health and Human Services Adminis-
tration for Children and Families, “Head Start Organiza-
tional Leadership: What Is the Policy Council?”, available at 
https://eclkc.ohs.acf.hhs.gov/organizational-leadership/
article/what-policy-council#:~:text=The%20Policy%20
Council%20is%20a,serving%20on%20a%20parent%20
committee (last accessed January 2021). 

 40 John W Sipple, Lisa A. McCabe, and Hope G. Casto, “Child 
care deserts in New York State: Prekindergarten imple-
mentation and community factors related to the capacity 
to care for infants and toddlers,” Early Childhood Research 
Quarterly 51 (2) (2020): 167–177, available at https://doi.
org/10.1016/j.ecresq.2019.10.007; Jessica H. Brown, “Does 
Public Pre-K Have Unintended Consequences on the 
Child Care Market of Infants and Toddlers?” (Princeton, NJ: 
Princeton University, 2018), available at https://scholar.
princeton.edu/sites/default/files/jbrown2/files/brownjmp.
pdf. 

 41 Ibid.

 42 Harvard University Center on the Developing Child, “What 
Is Early Childhood Development? A Guide to the Science,” 
available at https://developingchild.harvard.edu/guide/
what-is-early-childhood-development-a-guide-to-the-
science/ (last accessed January 2021).

 43 Simon Workman and Steven Jessen-Howard, “Understand-
ing the True Cost of Child Care for Infants and Toddlers” 
(Washington: Center for American Progress, 2018), avail-
able at https://www.americanprogress.org/issues/early-
childhood/reports/2018/11/15/460970/understanding-
true-cost-child-care-infants-toddlers/. 

 44 Start Early (formerly The Ounce of Prevention Fund), 
“Illinois’ Infant Toddler Set-Aside: What It Is and How It 
Works to Promote School Readiness,” available at https://
www.buildinitiative.org/portals/0/uploads/documents/
resource-center/infant_toddler_setaside.pdf (last accessed 
January 2021). 

 45 Preschool for All Multnomah County, “Preschool for All 
Plan” (Portland, OR: 2020), available at https://multco.us/
file/93380/download. 

 46 Oregon Department of Education, “Preschool Promise,” 
available at https://oregonearlylearning.com/preschool-
promise (last accessed January 2021). 

 47 Child Care for Working Families Act of 2019, H.R. 1364, 
116th Cong., 1st sess. (February 26, 2019), available at 
https://www.congress.gov/bill/116th-congress/house-
bill/1364/text?q=%7B%22search%22%3A%5B%22Child+c
are+for+working+families+act%22%5D%7D&r=1&s=1.

 48 Ibid. 

 49 Malik, “New Data Reveal 250 Preschoolers Are Suspended 
or Expelled Every Day.” 

 50 Children’s Equity Project and Bipartisan Policy Center, “Ad-
dressing Harsh Discipline and Disparities: What We Know, 
What We Don’t Know, and What We Should Do About It” 
(Tempe, AZ: 2020), available at https://childandfamilysuc-
cess.asu.edu/sites/default/files/2020-07/CEP-discipline-
pullout-070620-FINAL.pdf. 



17 Center for American Progress | 6 Ways To Ensure Preschool Contributes to an Equitable Early Childhood System

 51 Maribel R. Granja, Sheila Smith, and Carey McCann, “The 
Voices of Michigan’s Early Care and Education Teachers: 
Children’s Challenging Behavior, Expulsion, Disparities, and 
Needed Program Supports” (New York: National Center 
for Children in Poverty, 2020), available at https://www.
nccp.org/publication/the-voices-of-michigans-early-care-
and-education-teachers-childrens-challenging-behavior-
expulsion-disparities-and-needed-program-supports/. 

 52 Marcy Whitebook, “Pay Inequality in Early Childhood,” Cen-
ter for the Study of Child Care Employment, December 17, 
2020, available at https://cscce.berkeley.edu/pay-inequity-
in-early-childhood/.

 53 Marcy Whitebook, Deborah Phillips, and Carollee Howes, 
“Worthy Work, STILL Unlivable Wages: The Early Childhood 
Workforce 25 Years after the National Child Care Staffing 
Study” (Berkley, CA: Center for the Study of Child Care 
Employment, 2014), available at https://cscce.berkeley.
edu/worthy-work-still-unlivable-wages/. 

 54 Whitebook, “Pay Inequality in Early Childhood”; Lea J.E. 
Austin and others, “Racial Wage Gaps in Early Educa-
tion Employment,” Center for the Study of Child Care 
Employment, December 19, 2019, available at https://
cscce.berkeley.edu/racial-wage-gaps-in-early-education-
employment/. 

 55 Simon Workman and Cristina Novoa, “Early Childhood 
Agenda for Governors in 2019” (Washington: Center 
for American Progress, 2018), available at https://
www.americanprogress.org/issues/early-childhood/
reports/2018/12/13/464189/early-childhood-agenda-
governors-2019/.

 56 Simon Workman, “Where Does Your Child Care Dollar Go? 
Understanding the True Cost of Quality Early Childhood 
Education” (Washington: Center for American Progress, 
2018), available at https://www.americanprogress.org/
issues/early-childhood/reports/2018/02/14/446330/child-
care-dollar-go/. 

 57 Gina Adams and others, “To Make the Child Care System 
More Equitable, Expand Options for Parents Working 
Nontraditional Hours” (Washington: Urban Institute, 
2021), available at https://www.urban.org/urban-wire/
make-child-care-system-more-equitable-expand-options-
parents-working-nontraditional-hours. 

 58 Elizabeth Warren, “My plan for Universal Child Care,” 
Medium, February 19, 2019, available at https://medium.
com/@teamwarren/my-plan-for-universal-child-care-
762535e6c20a.

 59 Lucy Danley, “Preschool Development Grant Funding 
Awarded to 26 States for 2020” (Washington: First Five 
Years Fund, 2019), available at https://www.ffyf.org/
preschool-development-grant-funding-awarded-to-
26-states-for-2020/. 

 60 Hirokazu Yoshikawa and others, “Investing in Our Future: 
The Evidence Base on Preschool Education” (New York: 
Foundation for Child Development, 2013), available at 
https://www.fcd-us.org/assets/2016/04/Evidence-Base-on-
Preschool-Education-FINAL.pdf.

 61 Malik, “Saving Child Care Means Preserving Jobs and Sup-
porting Working Families and Small Businesses.”

 62 Ibid. 



Our Mission

The Center for American 
Progress is an independent, 
nonpartisan policy institute 
that is dedicated to improving 
the lives of all Americans, 
through bold, progressive 
ideas, as well as strong 
leadership and concerted 
action. Our aim is not just to 
change the conversation, but 
to change the country. 

Our Values

As progressives, we believe 
America should be a land of 
boundless opportunity, where 
people can climb the ladder 
of economic mobility. We 
believe we owe it to future 
generations to protect the 
planet and promote peace 
and shared global prosperity. 

And we believe an effective 
government can earn the 
trust of the American people, 
champion the common  
good over narrow self-interest, 
and harness the strength of 
our diversity.

Our Approach

We develop new policy ideas, 
challenge the media to cover 
the issues that truly matter, 
and shape the national debate. 
With policy teams in major 
issue areas, American Progress 
can think creatively at the 
cross-section of traditional 
boundaries to develop ideas 
for policymakers that lead to 
real change. By employing an 
extensive communications 
and outreach effort that we 
adapt to a rapidly changing 
media landscape, we move 
our ideas aggressively in the 
national policy debate. 

1333 H STREET, NW, 10TH FLOOR, WASHINGTON, DC 20005 • TEL: 202-682-1611 • FAX: 202-682-1867 • WWW.AMERICANPROGRESS.ORG


